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ABSTRACT: The achievement of the planned learning program cannot be separated from the teacher's role
in carrying out learning activities. The aim of this research is to explore the role of teachers in the learning
process at inclusive schools at the State 6 Takengon Middle School, Central Aceh Regency. The type of
research is qualitative research with a descriptive approach. Data collection techniques through observation,
interviews and documentation. The informants in the research were the head of the curriculum at the education
office, school principals, teachers and students. Data analysis techniques use data reduction, data display and
drawing conclusions. To ensure the validity of the data, triangulation techniques were used. The research results
show that the role of teachers is very important in learning, (1) the role of teachers as motivators has a good
impact in improving student learning achievement, (2) the role of teachers as innovators can be seen from the
innovations carried out by teachers in the learning process such as using media, strategies and learning methods,
(3) the role of teachers in developing students' self-confidence which is carried out in extracurricular activities.
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1. INTRODUCTION intelligence and special talents to participate in
education or learning in an educational environment
Facing the times, the role of teachers is together with students in general. Meanwhile,
increasing, requiring teachers to increase their according to [4] an inclusive school is a school that
professionalism in teaching. The success of a facilitates educational programs that suit the needs
learning activity lies with the teacher as an educator, and competencies of each child, as well as
for this reason teachers are expected to always providing support and assistance that can be
improve their competence in teaching. According to provided by educators so that students are
[1], the challenge of teacher competency in the 21st successful. The objectives of inclusive education
century is to adapt to understand their discipline contained in the inclusive education guidebook are
from various contexts, and be sensitive to the (1) to provide the widest possible opportunities to
developing needs of students and society. all students who have physical, emotional, mental
Meanwhile, according to [2], the teacher is the key and social disabilities, or have the potential for
holder of whether a learning process is effective or intelligence and special talents to obtain appropriate
not, therefore teachers are not only required to be quality education. with their needs and abilities, (2)
able to liven up the classroom atmosphere but are realizing the implementation of education that
also able to make learning into a process of respects diversity and is not discriminatory for all
improving the personality of students. So it can be students [3].
concluded that the role of the teacher really With inclusive education in schools, it can
determines the success of learning. provide opportunities for all students to get the right
In order to realize equal distribution of to education without exception. However, in its
education in Indonesia, the government has created implementation in the field there are still many
a policy on inclusive education. According to [3] problems or obstacles. The results of research [5]
inclusive education is an education delivery system state that the reality of the implementation of
that provides opportunities for all students who inclusive school implementation policies in
have disabilities and have the potential for Indonesia is still far from the vision and
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implementation guidelines put forward, both in
terms of students, teacher qualifications, facilities
and infrastructure, as well as support from parents
and the community, where the success of
implementing inclusive education will depends on
the cooperation of the state, teachers and parents.
Meanwhile, the results of research conducted by [6]
show that the implementation of inclusive
education in Indonesia is still lacking, which is
caused by several factors, namely educational
actors, curriculum, facilities, especially children
with special needs who still find it difficult to adapt
to their friends and the low mentality of inclusive
education due to parents doubt and assume that the
school contains children who have special needs.
[7] further explains the problems or obstacles in
inclusive schools, namely the lack of teacher
competence in dealing with students with special
needs, one of the related problems is the concern of
parents towards children with special needs, not
only that, apart from the large number of students
with special needs in one class, and The lack of
cooperation from various parties, for example the
community, professional experts and the
government, can be a problem in implementing
inclusive education.

So it can be said that there are still various
problems in inclusive schools, both in terms of

teacher competence, infrastructure, parents,
curriculum and so on. Research results [8] show that
teachers' readiness to implement inclusive

education is still low or not yet ready, this is because
teachers do not have experience in teaching children
with special needs, teachers do not know the
specific characteristics of children with special
needs, besides that, teachers' abilities are still
limited. in terms of carrying out assessments,
compiling learning programs according to
children's needs and there is no training received by
teachers to increase teachers' knowledge and
abilities.

Seeing the various problems that occur related
to the implementation of inclusive education is a
challenge for teachers on how to be able to create
inclusive education well so that it achieves the
expected goals. The results of research [9] explain
three challenges for future teachers in inclusive
schools, namely (1) understanding student
characteristics which continue to change along with
the pace of development (2) being able to adapt and
innovate through research activities as a mandatory
task apart from teaching (3) being able to maximize
the learning community which are available
through teacher working groups and other
communication platforms so that you can become a
professional, inclusive teacher. Meanwhile,
according to [10], inclusive education training
which provides understanding, knowledge and
skills related to inclusive education can strengthen
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teachers' positive attitudes so that teacher
competence increases in implementing inclusive
education in schools. Collaboration between the
government, schools, parents and the community is
the key to facing various existing challenges and
optimizing the implementation of inclusive
education in Indonesia [11]. Thus, it can be
concluded that to realize inclusive education, the
involvement of all parties is needed so that the
implementation of inclusive education can run well.
Takengon 6 State Junior High School is one of the
schools in Central Aceh district that has
implemented an inclusive school. Based on the
results of observations and interviews with teachers,
inclusive education has been implemented several
years ago. However, the implementation has not
gone as expected. The aim of this research is to
describe the role of teachers in the learning process
at inclusive schools in the 6 Takengon State Junior
High Schools, Central Aceh District

2.METHOD

This research is qualitative research with a
descriptive approach. Qualitative research is
research that intends to understand the phenomena
experienced by research subjects, for example
behavior, perceptions, motivation, actions and so
on. holistically, and by means of descriptions in the
form of words and language, in a special natural
context and by utilizing various natural methods.
The data collection process is carried out through
the stages of observation, interviews and
documentation [12]. The informants in this research
were the curriculum section of the education
department, school principals, teachers and
students. Data analysis was carried out through data
reduction, data display and drawing conclusions.
Meanwhile, to ensure the validity of the data, data
triangulation techniques are carried out.

3. RESULT AND DISCUSSION

Based on research conducted at Takengon State
6 junior high school regarding the role of teachers
in the learning process in inclusive schools, the
results of the research show that the role of the
teacher is as a motivator, this can be seen from the
teacher providing motivation to all students to
always be enthusiastic about learning. The
motivation provided by the teacher is also in the
form of sentences or words that can provide
encouragement to students. According to [13], in
providing motivation, teachers must be able and
able to guide each student to become a person who
is heading towards mental maturity, so that every
learning process must always begin with desire,
encouragement and enthusiasm for learning
outcomes in order to arouse each student's interest
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in learning each lesson. teaching material, which he
is also expected to learn. Meanwhile research
results [14] The role of teachers in motivating
students is very important, especially for students
who have weak motivation and the teacher's job is
always to provide motivation for learning goals, and
provide advice that can soften the hearts of students
from being naughty to being obedient, from being
lazy to being diligent. from stupid to smart, from
failure to success.

Furthermore, research results [15] show that
the form of motivation given by teachers to students
in learning is giving grades or numbers, giving
prizes, creating competition, giving praise, giving
punishment, giving tests and evaluations, using
varied learning methods, and notifying students'
learning results. Thus, it can be said that providing
motivation to students is an obligation for a teacher
because this motivation can also have an influence
on student success in learning. The motivation
given by teachers to students not only has an impact
on increasing learning achievement but also has an
impact on the formation of student character such as
students' spiritual intelligence. According to [16],
spiritual intelligence is the ability that a person has
to face and solve various meanings, control himself
and use his conscience in life and is able to give
meaning to the value of his life's worship in order to
become a perfect human being in order to achieve
life in the afterlife. Research results [17] state that
there is an influence of teacher motivation on
increasing students' spiritual intelligence.

The role of teachers as innovators, research
results show that teachers need to make innovations
so that the learning carried out by teachers is not
boring for students so that with innovation the
learning material delivered by teachers becomes
more interesting and students become active. The
role of teachers as innovators is that teachers should
have a great desire to learn, continue to seek
knowledge and increase their skills as teachers,
without being accompanied by a great desire they
cannot produce innovations in learning media,
learning methods, evaluation, learning models and
so on. other things that are useful for improving the
quality of education [18]. Educators are required to
master science and technology in transferring
learning material to students, so that students'
learning in the learning process will be more
meaningful or in other words the teaching paradigm
will be more inclined towards the "student center"
rather than the opposite towards the "teacher
center”, because the era influences the situation
[19].

In this way, teachers can be said to be agents of
change so that they are able to adapt learning
conditions to current developments. According to
[20] his role as an agent of change is not only in the
classroom, but also in the school environment and
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in society as a whole. [21] further explained that
teachers as agents of change are an important and
main part that brings change to students who do not
know and become knowledgeable in learning and
teaching activities carried out by teachers which
include cognitive, affective and psychomotor
aspects. . Several forms of innovation carried out by
teachers are in media, methods, strategies and so on.
According to [22] (Suhara et al., 2023) learning
media greatly contributes to achieving student
learning outcomes because learning media
functions in conveying learning material to
students. Meanwhile, according to [23] educational
media has positive and synergistic forces that are
able to change their attitudes and behavior towards
creative and dynamic change.

Apart from that, teachers must also innovate
regarding learning methods. According to [24]
Learning methods are a medium of transformation
in learning, so that the expected competencies in
learning are achieved where varied methods
according to the expected competencies will
stimulate students' interest and motivation, with
strong motivation, learning achievement will
increase. Meanwhile [25] also explains that in this
case learning innovation can take the form of
developing learning models, strategies, and the use
of various learning media that make it easier for
students to achieve the best learning outcomes.

The role of teachers in developing students'
self-confidence, this is important for teachers to
become good and intelligent individuals. Having a
sense of self-confidence in students will certainly
make it easier for them to develop their potential.
Self-confidence is belief in oneself in terms of
behavior, emations and spirituality which originates
from the conscience to be able to do everything
according to one's ability to fulfill life's needs so
that life is more meaningful [26]. Furthermore [27]
self-confidence can be called a positive attitude,
where a person is able to develop positive values
towards themselves and the environment they have
faced. Meanwhile, research results [28] show that
there is a relationship between self-understanding
and self-confidence in students. In this way, you
will have confidence in yourself and be able to
develop your potential.

In learning activities teachers need to build
students' self-confidence so that students have
confidence in themselves. According to [29] self-
confidence has an important role in learning success
because with self-confidence students can unleash
all their potential. The results of research conducted
by [30] revealed that self-confidence plays an
important role in the continuity of learning. In line
with the results of research [31], there are several
strategies for growing students' self-confidence in
learning, namely providing appreciation for
students' achievements in understanding learning;



Sumatra Journal of Disaster, Geography and Geography Education: June, 2024. VVol.8. No.1. pp. 103-107
Disaster, Geography, Geography Education http://sjdgge.ppj.unp.ac.id/index.php/Sjdgge

ISSN : 2580 - 4030 ( Print ) 2580 - 1775 ( Online), Indonesia

provide motivation to create self-confidence in
learning; and using visual technology in the form of
motivational videos to grow students' self-
confidence in following the learning.

Based on the results of the discussion above, it
is specifically related to the role of teachers in
inclusive schools that teacher professionalism is
really needed in teaching because in the learning
process students with special needs and students
without special needs are combined in one class.
Therefore, the role of the teacher really determines
students' success in learning. Research conducted
by [32] explains the role of special education
teachers, namely pedagogical and non-pedagogical
roles. Pedagogical roles include teaching, providing
assignment instructions, helping students focus on
completing assignments, creating individual
learning programs), conducting assessments and
managing student behavior, while non-pedagogical
roles include emotional support, consultation,
facilitator between teachers, students and parents.
The role of teachers in improving children's social
skills is as a motivator and innovator in responding
to children’s difficulties, as well as as a facilitator
who is able to provide good and appropriate
facilities to children with special needs [33].

4.CONCLUSION

Based on the results of the research and
discussion, it can be concluded: (1) the role of the
teacher as a motivator can increase students'
enthusiasm for learning and improve student
achievement, (2) the role of the teacher as an
innovator can be seen from the teacher's activities
in carrying out learning innovations, the aim of
which is so that students do not get bored with the
material being taught. conveyed by the teacher, (3)
the role of the teacher in developing students' self-
confidence so that they become good and intelligent
individuals, this is done in the learning process and
also through extracurricular activities at school.
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