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ABSTRACT: This study aims to explore the application of the Universal Design for Learning approach to 

optimize inclusive student motivation at the UPTD of SD Negeri 8 Makmur. The type of research used is 

quantitative descriptive. The data sources of this study are primary data and secondary data. Primary data were 

obtained from observations of student activities in the learning process. While secondary data are in the form 

of document data on the number of inclusive students at the UPTD of SD Negeri 8 Makmur. The subjects of 

this study were 4 inclusive students at the UPTD of SD Negeri 8 Makmur. Data collection techniques were 

through observation and documentation. Data collection tools were in the form of observation sheets. Data 

analysis techniques used percentage analysis. The results of the study showed that the learning motivation of 

inclusive students was classified as very good in terms of; a) the desire and desire to succeed by 93% in the 

very good category, b) the encouragement and need to learn with a score of 88% in the very good category, c) 

the existence of appreciation in learning with a score of 94% in the very good category, d) the existence of 

interesting activities in learning with a score of 93% in the very good category, and the existence of a conducive 

learning environment with an average score of 81% in the very good category. Learning activity activities were 

reviewed from the aspects of; a) visual activities, with a score of 93% in the very good category, b) listening 

Activities with a score of 87% in the very good category, c) oral activities, with a score of 6% in the very poor 

category, d) writing activities with a score of 69% in the good category. The lowest achievement of inclusive 

student activities was in oral activities. This can be caused by several factors, such as limited communication 

skills, difficulty in understanding the subject matter, or lack of self-confidence. 
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1. INTRODUCTION 

  

Education is a right for all people, including 

children with special needs. Inclusive education is 

an education system that provides opportunities for 

all students with disabilities and potential 

intelligence and special talents to participate in 

education or learning in an educational environment 

together with students in general [1]. Law Number 

8 of 2016 concerning Persons with Disabilities 

Article 10 states that students with special needs 

have the right to receive quality education services 

in all types, paths, and levels of education [2]. 

Inclusive schools emphasize that every child has the 

right to receive equal educational opportunities, 

without exception [3], [4]. Basically, the goal of 

inclusive education is to provide education and 

learning services to all children without exception 

[5], provide quality education services according to 

the needs and abilities of children; and realize 

education that respects diversity and is non-

discriminatory [6], [7], [8], [9]. 

Inclusive education is an educational approach 

that aims to ensure that all students, regardless of 

their abilities or special needs, can participate 

actively and effectively in the learning process [10]. 

However, in its implementation, inclusive 

education still faces several challenges, such as lack 

of motivation and inclusive student learning 

outcomes [11]. Facts on the ground show that the 

implementation of inclusive education still faces 

many challenges and obstacles. In some areas, the 

implementation of inclusive education is still not 

optimal in disseminating good practices. Findings 

from previous research describe many obstacles and 

challenges in the implementation of inclusive 

education as follows: inclusive education policies 

are still very limited and do not fully meet the needs 

of children with special needs [12], lack of 

competence and readiness of teachers to teach 

children with special needs [13], [14], minimal 

training and coaching activities for teachers [15], 

[16]; limited facilities and infrastructure [17]; 

minimal support from schools and parents [18]; 

implementation is not in accordance with the 
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standards for providing special services for children 

with special needs, lack of socialization regarding 

the implementation of inclusive education [19], and 

the lack of availability of sources for providing 

special services for children with special needs [20]. 

UPTD SD Negeri 8 Makmur is one of the 

schools that provides education for inclusive 

participants who also found problems in the 

learning process, including: a) there is no 

standardization of the learning system in inclusive 

elementary schools, b) the assessment system used 

in inclusive elementary schools is not standardized, 

c) the inclusive elementary school environment has 

not been modified according to the conditions of 

students for children with needs, d) the assessment 

system carried out in inclusive elementary schools 

is not in accordance with the characteristics of 

students, e) the lack of service centers for inclusive 

students, f) self-development of inclusive students 

is not yet optimal, because the environment has not 

been designed according to the conditions of 

students, g) students are less motivated in the 

learning process, h) low student learning outcomes. 

As a result, the achievement of student 

motivation and learning outcomes is not met as 

expected in schools that provide inclusive 

education. Therefore, an approach is needed that 

can reduce learning barriers for students with 

diverse needs and can create a child-friendly 

learning environment away from bullying and 

vulnerable to marginalization. Related to a child-

friendly school environment according to [21] 

inclusive schools must be able to create a child-

friendly environment so that children with special 

needs feel safe and comfortable in adapting 

normally and are able to develop optimally. The 

classroom environment is a product of physical 

conditioning, psychological conditions and social 

and cultural interactions between students that 

influence the student's learning process [22]. One 

learning approach that can be used to overcome 

these challenges is Universal Design for Learning 

(UDL). UDL is a learning approach designed to 

ensure that all students can access and understand 

learning materials, regardless of abilities or special 

needs [23]. UDL focuses on three main principles, 

namely: (1) providing opportunities for students to 

choose learning methods that suit their needs, (2) 

providing learning materials that are accessible to 

all students, and (3) providing opportunities for 

students to demonstrate their abilities in different 

ways [23]. 

In this case, Universal Design for Learning 

(UDL) is an effective approach in reducing learning 

barriers for students with special needs and requires 

collaboration between teachers, parents, and the 

community. In addition, the use of technology is 

also an important factor in supporting inclusive 

learning [24]. Technology, such as special 

education software and learning aids, can help 

overcome various obstacles faced by children with 

special needs. With support, these children can 

participate more actively in the learning process and 

gain a more meaningful learning experience. In 

addition, teacher training and professional 

development are also very important. Universal 

Design for Learning can provide a better 

understanding of a concept than conventional 

models. In addition, the universal design of learning 

and assessment systems has been proven to improve 

the learning achievement of people with disabilities 

[25]. Based on the background above, the purpose 

of this study is to analyze the application of the 

Universal Design for Learning Approach to 

optimize the learning motivation of inclusive 

students at the UPTD of SD Negeri 8 Makmur. 

 

2. METHODS  

 

The type of research used is quantitative 

descriptive. The data sources for this study are 

primary and secondary data. Primary data were 

obtained from observations of student activities in 

the learning process. While secondary data are in 

the form of document data on the number of 

inclusive students at the UPTD of SD Negeri 8 

Makmur. The subjects of this study were four 

inclusive students at the UPTD of SD Negeri 8 

Makmur. Data collection techniques were through 

observation and documentation. Data collection 

tools were observation sheets. Data analysis 

techniques used percentage analysis. 

  

3. RESULT AND DISCUSSION 

 

Learning motivation is one of the most 

important factors in improving the learning 

outcomes of inclusive students. In the application of 

the Universal Design For Learning (UDL) learning 

approach for Inclusive Students at the UPTD of SD 

Negeri 8 Makmur, student learning motivation is 

increased through several aspects, namely: First, the 

desire and desire to succeed of inclusive students at 

the UPTD of SD Negeri 8 Makmur where students 

are expected to be able to learn well to achieve the 

expected learning objectives. In the application of 

UDL, teachers utilize this desire and desire by 

providing opportunities for students to learn by 

choosing the most effective learning method for 

them. Second, the existence of drives and needs in 

learning where, inclusive students at the UPTD of 

SD Negeri 8 Makmur have unique drives and needs 

in learning. They need more support and assistance 

in understanding the learning material. In the 

application of UDL, teachers utilize this drive and 

need by providing more support and assistance to 

students, such as providing more concrete 
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examples, using more interactive learning media, 

and providing more specific feedback. 

Third, there are awards for inclusive student 

learning at the UPTD of SD Negeri 8 Makmur to 

increase student learning motivation. Students need 

recognition and praise for their achievements. In the 

implementation of UDL, teachers utilize this award 

by providing recognition and praise for student 

achievements, by giving gifts in the form of pencils 

and notebooks that are attractively packaged so as 

to arouse students' enthusiasm for learning. Fourth, 

there are interesting activities in inclusive student 

learning at UPTD SD Negeri 8 to increase 

motivation. In the implementation of UDL, teachers 

can utilize this activity by providing more 

interactive and fun activities by conducting 

experiments under the guidance of teachers. Fifth, 

there is a conducive learning environment, where 

inclusive students at UPTD SD Negeri 8 Makmur 

need a conducive learning environment to increase 

learning motivation. Students need a more 

comfortable, safe, and supportive learning 

environment. In the implementation of UDL, 

teachers utilize the learning environment by making 

the school environment a more comfortable, safe, 

and supportive learning environment for delivering 

material contextually to students. This is reinforced 

based on the results of research observations on 

student motivation indicators in the application of 

the Universal Design for Learning (UDL) learning 

approach for Inclusive Students at the UPTD of SD 

Negeri 8 Makmur, which can be seen in Figure 1. 

 

  Figure 1. Graph of Student Learning Motivation in Learning Activity 1 

 

Based on the data in figure 1, it can be concluded 

that students' learning motivation in learning 

activity 1 of the application of the Universal Design 

For Learning (UDL) learning approach for 

Inclusive Students at UPTD SD Negeri 8 Makmur 

obtained the following scores for each indicator; 

The existence of desire and desire to succeed 

obtained an average score of 75% in the good 

category, The existence of encouragement and need 

in learning obtained an average score of 50% in the 

less good category, The existence of appreciation in 

learning obtained an average score of 100% in the 

very good category. The existence of interesting 

activities in learning obtained a score of 75% in the 

good category, The existence of a conducive 

learning environment obtained an average score of 

50% in the less good category. Based on the 

analysis of the indicator "Existence of 

encouragement and need in learning". The average 

score of 50% indicates that students do not have 

strong learning motivation and have not felt the 

encouragement and need to learn. This can be 

caused by limited student involvement in the 

learning process. 
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Figure 2. Graph of Student Motivation in Learning Activuty II 

 

Based on the data in figure 2, it can be concluded 

that students' learning motivation in the second 

learning activity of implementing the Universal 

Design For Learning (UDL) learning approach for 

Inclusive Students at UPTD SD Negeri 8 Makmur 

obtained the following scores for each indicator; 

The existence of desire and desire to succeed 

obtained an average score of 100% in the very good 

category, The existence of encouragement and need 

in learning obtained an average score of 100% in the 

very good category, The existence of appreciation 

in learning obtained an average score of 100% in the 

very good category. The existence of interesting 

activities in learning obtained a score of 100% in the 

good category, The existence of a conducive 

learning environment obtained an average score of 

75% in the good category. Based on the analysis of 

students' learning motivation in the second meeting 

activity, students already had good learning 

motivation development and showed good 

involvement in the learning process. 

 
Figure 3.  Graph of Student Motivation on Learning Activity III 

 

Based on the data in Figure 3, it can be 

concluded that students' learning motivation in 

learning activity III of the application of the 

Universal Design For Learning (UDL) learning 

approach for Inclusive Students at the UPTD of 

State Elementary School 8 Makmur obtained scores 

for each indicator as follows: The existence of 

desire and desire to succeed obtained an average 

score of 100% in the very good category, The 

existence of encouragement and need in learning 

obtained an average score of 100% in the very good 

category, The existence of appreciation in learning 

obtained an average score of 75% in the good 

category. The existence of interesting activities in 

learning obtained a score of 100% in the very good 

category, The existence of a conducive learning 
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environment obtained an average score of 100% in 

the very good category. This shows that students' 

learning motivation is in accordance with what is 

expected in the learning process.

 
Figure 4.  Graph of Student Motivation on Learning Activity  

 

Based on the data in Figure 4, it can be 

concluded that students' learning motivation in 

learning activity IV of the application of the 

Universal Design For Learning (UDL) learning 

approach for Inclusive Students at UPTD SD 

Negeri 8 Makmur obtained the following scores for 

each indicator; The existence of desire and desire to 

succeed obtained an average score of 100% in the 

very good category, The existence of 

encouragement and need in learning obtained an 

average score of 100% in the very good category, 

The existence of appreciation in learning obtained 

an average score of 100% in the very good category. 

The existence of interesting activities in learning 

obtained a score of 100% in the very good category, 

The existence of a conducive learning environment 

obtained an average score of 100% in the very good 

category.

 
    Figure 5. Overall Student Learning Motivation Graph 

 

Based on the data in Figure 5, it can be 

concluded that the overall learning motivation of 

students in the learning activities in the application 

of the Universal Design For Learning (UDL) 

learning approach for Inclusive Students at UPTD 

SD Negeri 8 Makmur obtained the scores for each 

indicator as follows; The existence of passion and 

desire successfully obtained an average score of 

93% in the very good category, The existence of 

encouragement and need in learning obtained an 

average score of 88% in the very good category, 

The existence of appreciation in learning obtained 

an average score of 94% in the very good category. 

The existence of interesting activities in learning 

obtained a score of 93% in the very good category, 

The existence of a conducive learning environment 
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obtained an average score of 81% in the very good 

category. Overall, these results indicate that the 

application of the UDL learning approach to 

Inclusive Students at UPTD SD Negeri 8 Makmur 

has succeeded in achieving the expected learning 

objectives. Students have a strong passion, 

encouragement, and appreciation for the learning 

process, as well as having interesting activities and 

a conducive learning environment. 

In addition to student learning motivation, there 

are also student learning activities in the application 

of the UDL learning approach for inclusive students 

at the UPTD of SD Negeri 8 Makmur which are 

very diverse and interesting. The activities observed 

are a) visual activities, namely paying attention, b) 

listening activities, namely listening to the teacher's 

explanation, c) oral activities, namely asking 

questions or giving opinions, d) motor activities, 

namely carrying out the steps of the learning 

process, and e) writing activities, namely doing 

exercises. Based on the results of the learning 

activities of the application of the Universal Design 

For Learning (UDL) learning approach for 

Inclusive Students at the UPTD of SD Negeri 8 

Makmur, the following results were obtained; 

 
Figure 6. Activity Graph for Learning Activity 1 

 

Based on Figure 6, the graph of learning activity 

1 can be concluded that Visual Activities, obtained 

an average score of 75% in the good category, 

listening activities obtained an average score of 

50% in the fairly good category, oral activities, 

obtained an average score of 0% in the very poor 

category, while writing activities obtained an 

average score of 25% in the Very Poor category. 

This means that learning activity 1 shows varying 

results in several types of activities. Students have 

good abilities in terms of visual activities, but 

students have significant weaknesses in expressing 

thoughts and ideas through oral activities. The 

average score for Oral Activities is 0%, indicating 

that students have very poor speaking abilities. 

Likewise, Writing Activities, which has an average 

score of 25%, indicates that students have very poor 

writing abilities. 

 
Figure 7. Activity Graph for Learning Activity II 

 

Based on Figure 7, learning activity II can be 

concluded that visual activities obtained an average 

score of 100% in the good category, listening 

activities obtained an average score of 100% in the 

very good category, oral activities obtained an 

average score of 0% in the very poor category, 

while Writing Activities obtained an average score 

of 100% in the very good category. 
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Figure 8. Activity Graph for Learning Activity III 

 

Based on Figure 8, the activity graph for 

learning activity III, it can be concluded that visual 

activities achieved an average score of 100%, 

categorized as good; listening activities achieved an 

average score of 100%, categorized as very good; 

oral activities achieved an average score of 0%, 

categorized as very poor; and Writing Activities 

achieved an average score of 100%, categorized as 

very good. These results indicate that students have 

excellent abilities in: a) understanding and 

interpreting visual information (visual activities) 

with an average score of 100%, understanding and 

interpreting information conveyed orally (listening 

activities) with an average score of 100%, and 3 

expressing thoughts and ideas through writing 

(writing activities) with an average score of 100%. 

However, students still have significant weaknesses 

in expressing thoughts and ideas orally (oral 

activities) with an average score of 0%. This 

indicates that students need assistance and support 

to improve their speaking and presentation skills. 

Overall, these results show that students have very 

good abilities in some aspects, but still need 

improvement and enhancement in other aspects. 

 

 
Figure 9. Activity Graph for Learning Activity IV 

 

Based on Figure 9, the activity graph for 

learning activity IV, it can be concluded that visual 

activities achieved an average score of 100%, in the 

very good category. Listening activities achieved an 

average score of 100%, in the very good category. 

Oral activities achieved an average score of 25%, in 

the very poor category. While writing activities 

achieved an average score of 100%, in the very 

good category. These results indicate that students 

have excellent abilities in: a) understanding and 

interpreting visual information (visual activities) 

with an average score of 100%, b) understanding 

and interpreting information conveyed orally 

(listening activities) with an average score of 100%, 

c) expressing thoughts and ideas through writing 

(writing activities) with an average score of 100%. 

However, students still have significant weaknesses 

in expressing thoughts and ideas orally (oral 

activities) with an average score of 25%. This 

indicates that students need assistance and support 
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to improve their speaking and presentation skills. 

Overall, these results show that students have 

excellent abilities in some aspects, but still need 

improvement and enhancement in other aspects. 

 

 
Figure 10. Graph of Overall Student Activity 

 

Based on Figure 10, a graph of overall learning 

activities, it can be concluded that Visual activities 

achieved an average score of 93%, categorized as 

very good; listening activities achieved an average 

score of 87%, categorized as very good; oral 

activities achieved an average score of 6%, 

categorized as very poor; and writing activities 

achieved an average score of 69%, categorized as 

good. Overall, learning activities demonstrated 

excellent results in several activity types, but 

weaknesses remained in oral activities. These 

results indicate that students have excellent abilities 

in: a) understanding and interpreting visual 

information (visual activities) with an average score 

of 93%, b) understanding and interpreting 

information conveyed orally (listening activities) 

with an average score of 87%. Students also 

demonstrated good abilities in expressing thoughts 

and ideas through writing (writing activities) with 

an average score of 69%. However, students still 

had significant weaknesses in expressing thoughts 

and ideas orally (oral activities) with an average 

score of 6%. This indicates that students need 

assistance and support to improve their speaking 

and presentation skills. Overall, these results 

indicate that students have excellent abilities in 

some areas, but still need improvement and 

development in other areas, namely writing 

activities and oral activities. 

Visual activities, namely paying attention. In 

this activity, students are asked to pay attention to 

the learning video presented by the teacher. The 

purpose of this activity is to help students 

understand the learning outcomes regarding the 

relationship between the form and function of plant 

parts (leaves) in the process of photosynthesis to 

improve students' ability to process visual 

information. In carrying out visual activities, 

inclusive students at the UPTD SD Negeri 8 

Makmur showed high enthusiasm. They were very 

interested in the pictures and videos presented by 

the teacher and they were very active in paying 

attention and understanding the information 

presented. The teacher also provided opportunities 

for students to ask questions and discuss the 

information presented, so that students could 

deepen their understanding of the concepts being 

discussed. In addition, Visual Activities also helped 

inclusive students at the UPTD SD Negeri 8 

Makmur to improve their ability to process visual 

information. By paying attention to the pictures and 

videos presented by the teacher, students can 

improve their ability to understand visual 

information and can improve their ability to process 

complex information. 

Overall, visual activities in the implementation 

of the UDL learning approach for inclusive students 

at the UPTD of SD Negeri 8 Makmur are very 

effective in helping students understand the 

concepts being discussed and in improving students' 

ability to process visual information. Thus, this 

activity can help inclusive students at UPTD SD 

Negeri 8 Makmur to achieve their academic goals 

and to improve their ability to process complex 

information. Listening Activities, namely listening 

to the teacher's explanation. In this activity, students 

are asked to listen to the teacher's explanation about 

the relationship between the form and function of 

plant parts (leaves) in the process of photosynthesis. 

The purpose of this activity is to help students 

understand the concepts being discussed and to 

improve students' ability to process auditory 

information. 
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In conducting listening activities, inclusive 

students at the UPTD of State Elementary School 8 

Makmur showed high enthusiasm. They were very 

interested in the teacher's explanation and actively 

listened to and understood the information 

presented. The teacher also provided opportunities 

for students to ask questions and discuss the 

information presented, so that students could 

deepen their understanding of the concepts being 

discussed. In addition, listening activities also 

helped inclusive students at the UPTD of State 

Elementary School 8 Makmur to improve their 

ability to process auditory information. By listening 

to the teacher's explanation, students can improve 

their ability to understand the information presented 

and can improve their ability to process complex 

information. 

In the implementation of UDL, listening 

activities can also be adjusted to the individual 

needs of students. Teachers use various types of 

media, such as audio-visual, plant media to present 

the information presented. In addition, teachers can 

also provide opportunities for students to choose 

their own way of processing the information 

presented, so that students can choose the most 

effective way for them. Overall, listening activities 

in the implementation of the UDL learning 

approach for inclusive students at the UPTD SD 

Negeri 8 Makmur are very effective in helping 

students understand the learning material being 

discussed and in improving students' abilities in 

processing auditory information. Thus, this activity 

can help inclusive students at the UPTD SD Negeri 

8 Makmur to achieve their academic goals and to 

improve their abilities in processing complex 

information.  

Oral activities, which involve asking questions 

or giving opinions. In this activity, students are 

asked to ask questions or give opinions on the topic 

being discussed. The purpose of this activity is to 

help students understand the learning material being 

discussed, improve students' communication skills, 

and build students' confidence in speaking. In 

carrying out Oral Activities, inclusive students at 

the UPTD SD Negeri 8 Makmur showed 

enthusiasm. They were very interested in the topic 

being discussed and they actively asked questions. 

The teacher also provided opportunities for students 

to discuss, so that students could deepen their 

understanding of the concepts being discussed. 

In addition, oral activities also help inclusive 

students at the UPTD of SD Negeri 8 Makmur to 

improve their communication skills. By asking 

questions, students can improve their speaking and 

communication skills. This is very important for 

inclusive students, because they need to have good 

communication skills to be able to interact with 

their friends and to be able to achieve learning 

objectives. In the implementation of UDL, Oral 

Activities can also be adjusted to the individual 

needs of students. Teachers can provide 

opportunities for students to express opinions. In 

addition, teachers can also provide opportunities for 

students to use the plant recognition approach 

directly. Overall, oral activities in the 

implementation of the UDL learning approach for 

inclusive students at the UPTD of SD Negeri 8 

Makmur are very effective in helping students 

understand the learning material being discussed, 

improving students' communication skills, and 

building students' confidence in speaking. Thus, 

this activity can help inclusive students at the UPTD 

of SD Negeri 8 Makmur to achieve their academic 

goals and to improve their communication skills. 

Writing activities, namely doing exercises. In this 

activity, students are asked to do exercises that have 

been prepared by the teacher, such as working on 

questions and writing. The purpose of this activity 

is to help students understand the concepts being 

discussed, improve students' ability to process 

information, and build students' confidence in 

carrying out tasks in learning. In carrying out 

writing activities, inclusive students at the UPTD 

SD Negeri 8 Makmur showed high enthusiasm. 

They were very interested in the exercises that had 

been prepared by the teacher and they were very 

active in working on the exercises. The teacher also 

provided opportunities for students to discuss and 

collaborate with their friends, so that students could 

deepen their understanding of the learning material 

discussed. 

In addition, writing activities also help inclusive 

students at the UPTD of SD Negeri 8 Makmur to 

improve their ability to process information. By 

doing exercises, students can improve their ability 

to understand the learning material being discussed 

and can improve their ability to process complex 

information. In the application of UDL, writing 

activities can also be tailored to the needs of 

individual students. Teachers provide exercises 

according to the characteristics of students so that 

they can do the exercises well. Overall, writing 

activities in the application of the UDL learning 

approach for inclusive students at the UPTD of SD 

Negeri 8 Makmur are very effective in helping 

students understand the learning material, 

improving students' ability to process information, 

and building students' confidence in carrying out 

tasks. Thus, this activity can help inclusive students 

at the UPTD of SD Negeri 8 Makmur to achieve 

their learning goals and to improve their ability to 

process complex information. 

One of the factors that can increase student 

learning success is motivation. Internal motivation 

is one of the factors that greatly supports learning 

success [26,], [27]. Motivation is the behavior and 

attitude in working diligently to achieve certain 

goals with a full sense of responsibility and 
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discipline so that work is carried out easily and 

achieves the desired goal, namely learning 

achievement [28], [29]. Achievement can be seen 

from the efforts that have been made which are 

presented in the form of grades after experiencing 

the learning process [30]. So it can be said that 

achievement motivation is all efforts that can 

encourage someone to learn and achieve and 

achieve something desired to achieve success [31]. 

[32]. Indicators that can foster motivation are the 

desire to succeed, interesting learning activities, 

hopes and dreams for the future [33]. The function 

and role of motivation in learning is to foster 

students' enthusiasm and interest in the material 

being studied. The existence of this achievement 

motivation can encourage students' efforts to 

achieve student learning achievement [34]. 

Achievement motivation can determine the 

achievement of learning objectives so that the level 

of achievement motivation will help students 

achieve success. This learning motivation can arise 

due to the teacher's interesting methods and adapted 

to the student's conditions [35], [36], [26]. This 

achievement motivation is very important to 

encourage students' enthusiasm in achieving 

success in learning. Besides motivation, another 

factor that can improve student learning outcomes 

is student interest in learning. Interest is a special 

attraction to something or an activity carried out by 

an individual without any external influence, so that 

this interest will make an individual try to explore 

and pursue the things or activities that interest them 

[37], [38], [39]. Students who have good learning 

motivation will have skills regarding learning 

methods [40], [41]. This is very necessary to be able 

to achieve learning achievements. Learning 

outcomes are obtained through students' efforts to 

carry out good learning methods. Student interest is 

the key to success, every learning that is carried out 

wholeheartedly will lead to good learning outcomes 

[42], [43], [44]. Therefore, student interest must be 

instilled from an early age. The higher the students' 

achievement motivation, the more they will be able 

to improve their mastery of competencies. Previous 

research findings state that motivation can help 

students in learning and prevent students from 

feeling bored in learning [45], [46]. 

Other research findings also state that 

motivation can facilitate students in learning so that 

it has an impact on improving student learning 

outcomes [18], [47], [48]. Other studies also state 

that learning motivation greatly influences learning 

success [49], [50], [51]. From this research, several 

research findings were obtained, including the first 

finding, the higher the student's achievement 

motivation, the higher the student's learning 

outcomes. Students who have high learning 

motivation will have an impact on improving 

student learning outcomes [52], [53]. This is 

because students who have achievement motivation 

tend to strive to achieve success through processes, 

such as always being responsible, paying attention 

to the risks of tasks, having hopes for success, 

wanting to be the best, and liking challenging work 

[54], [55]. Achievement motivation is a 

psychological construct that encourages students to 

make the best efforts based on responsible 

competence, in order to achieve maximum learning 

outcomes based on standards of excellence [56], 

[57]. 

Achievement motivation as an action and 

feeling related to achieving the standard of 

excellence of attitude unification. Students who 

have strong achievement motivation tend to be 

confident, responsible for their actions, calculate 

risks, make plans wisely, save time [58], [59]. 

Motivational factors are defined as an attitude 

(attitude), work situation (situation) in the 

organizational environment in the world of learning 

motivation occupies the most important element 

that students must have [26], [60], [27]. The 

learning motivation theory used in this study is the 

learning motivation theory developed by Hamzah 

B. Uno. He said that learning motivation is divided 

into two groups, namely intrinsic and extrinsic 

motivation. The characteristics (which in this thesis 

are referred to as indicators) of each of these 

motivation groups are: (a) the desire and desire to 

succeed, (b) the drive and need in learning, (c) the 

hope and ideals of the future, (d) the appreciation in 

learning, (e) the desire to learn, and (f) the existence 

of a conducive learning environment. The first three 

indicators fall under intrinsic motivation, while the 

last three fall under extrinsic motivation [61]. 

The implementation of the Universal Design for 

Learning (UDL) learning approach for inclusive 

students at the UPTD of SD Negeri 8 Makmur has 

shown positive results in increasing the learning 

motivation of inclusive students. By using the 

principles of UDL, teachers can design learning that 

meets the needs of all students, thereby improving 

student learning outcomes and the overall quality of 

learning. The implementation of UDL for inclusive 

students at the UPTD of SD Negeri 8 Makmur has 

been carried out in several ways, such as using 

technology in the form of audio-visual teaching 

materials, group work, and direct observation of 

contextual-based learning. The results of the 

implementation of UDL for inclusive students at the 

UPTD of SD Negeri 8 Makmur have shown several 

positive results, such as increasing the learning 

motivation of inclusive students, improving 

students' skills in understanding learning materials, 

and increasing student inclusion in the learning 

process. Inclusive students have felt more inclusive 

in the learning process and have shown an increase 

in their learning motivation after the 

implementation of UDL. Teachers have also found 
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it easier to design learning that meets students' 

needs with the special mentoring provided by 

teachers to students. 

The implementation of UDL for inclusive 

students at the UPTD of SD Negeri 8 Makmur has 

also helped learning among inclusive students. By 

using audio-visual learning media and contextual 

learning, inclusive students can actively participate 

in the learning process and utilize various methods 

to understand the learning material. This has helped 

increase the confidence of inclusive students and 

their motivation to learn. Overall, the 

implementation of the UDL learning approach for 

inclusive students at the UPTD of SD Negeri 8 

Makmur has shown positive results in increasing 

the learning motivation of inclusive students. By 

using UDL principle, teachers design learning that 

meets the needs of all students, thereby increasing 

student learning motivation and the overall quality 

of learning. When viewed from the activities of 

students in the implementation of the Universal 

Design for Learning (UDL) learning approach for 

inclusive students at the UPTD of SD Negeri 8 

Makmur, it is classified as good. Student activities 

in the application of the Universal Design for 

Learning (UDL) learning approach for inclusive 

students at the UPTD of SD Negeri 8 Makmur are 

very diverse and interesting. In the aspect of Visual 

Activities, students are very active in paying 

attention to teacher explanations and understanding 

the learning material. They are also very interested 

in watching the videos presented as learning media. 

 
Figure 11. Students Watching Learning Videos 

 

In the Listening Activities aspect, students were 

very active in listening to the teacher's explanation 

and understanding the learning material through the 

explanations given. They were also very interested 

in listening to the teacher's explanation and 

participating in the learning process. Thus, students 

were able to better understand the learning material 

and improve their ability to comprehend it. 

 
    Figure 12. Students Pay Attention to the Teacher's Explanation 

 

In the oral activities aspect, students have begun 

to develop the ability to ask questions about the 

learning material being discussed. They are also 

interested in discussing the material with their 

peers. This allows students to better understand the 

material and improve their comprehension skills. 
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Figure 13. Oral Activities 

 
Figure 14. Students Observe Experiment Results 

 

In the Writing Activities aspect, student 

complete exercises and assignments related to the 

learning material being discussed. They are also 

engaged in writing about the learning material being 

discussed and sharing their writing with their peers. 

This way, students can better understand the 

learning material and improve their comprehension 

skills. 

   
Figure 15. Students Doing Exercises 

 

Overall, student activities in implementing the 

inclusive UDL learning approach at the UPTD of 

SD Negeri 8 Makmur were diverse and engaging. 

They paid attention, listened, asked questions, 

followed the steps in the learning process, and 

completed exercises. This enabled students to 

understand the learning material well and improve 

their comprehension skills. 

 

 

 

4. CONCULSION 

  

Student learning motivation in overall learning 

activities in the application of the Universal Design 

For Learning (UDL) learning approach for 

Inclusive Students at UPTD SD Negeri 8 Makmur 

obtained the following scores for each indicator; 

The existence of desire and desire to succeed 

obtained an average score of 93% in the very good 

category, The existence of encouragement and need 

in learning obtained an average score of 88% in the 

very good category, The existence of appreciation 

in learning obtained an average score of 94% in the 

very good category. The existence of interesting 

activities in learning obtained a score of 93% in the 
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very good category, The existence of a conducive 

learning environment obtained an average score of 

81% in the very good category. This means that the 

UDL learning approach has helped students feel 

more motivated and enthusiastic in learning. In 

addition, there are also activities of learning 

activities as a whole can be concluded that visual 

activities, obtained an average score of 93% in the 

category of fairly good, listening activities obtained 

an average score of 87% in the category of very 

good, oral activities, obtained an average score of 

6% in the category of very poor, while writing 

activities obtained an average score of 69% in the 

category of good. The lowest achievement of 

inclusive student activities is in oral activities. This 

can be caused by several factors, such as limited 

communication skills, difficulty in understanding 

the subject matter, or lack of self-confidence.
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